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November 2, 1971

TO: Honorable Providence School Committee
FROM: Charles 14. Bernardo, Superintendent of Schools
SUBJECT: Letter of Transmittal Pursuant to Resolution Nos. 662 April 15, 197= 3

68 October 28, 1971

The enclosed document represents the culmination of my best thinking to
date on the reform of urban education. Through Resolutions Numbers 662 and 68
you have given me the opportunity to present an action program which has been
formulating in my mind since the earliest days of my professional career.

Admittedly the import is -more .lengthy than customary; and yet something as
technical as administrative reorganization can only be viewed within the broader
context of educational philosophy.

Also necessary to point out is that this proposal, as cogent as it is in its
call for reform,. is not meant to be disrespectful to the individuals wqo have
served the system so well over past years and decades. Rather it is a critiqui a

of the system itself which no longer possesses the capacity for meeting the needs

of the coming years and decades.

As I look forward to your positive and negative reactions and ultimate support,

I am reminded of Emerson's oft quoted "This time like any time is a good time if
we but know .what to do with it."
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'That schools will change to accommodate new demands

is really not in doubt. What is in doubt is whether

enought contemprary.rien will be prepared to respond
to new demands in radically new ways. Toy fear is not

that man is dying,.but that we will once again miss

the opport-ni.ty to edit the social snript differently.

Now, more than evbr, we need to exwmine carefully

the relationship of established institutuons and the

men inside and outside of them to the particular

characteristics. that mak6 the present unique."

Colin Greer, "All Schooled Up" (a review of Illich's Deschoolinq

bciety) , Saturday Review (September 16, 1971) , p. 89
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INTRODUCTION

The following proposal.probably contributes the boldest attempt to alter

an entire American municipal educational system. While it has been designed

specifically for the Department of Public Schools of Providence, Rhode Island,

it could be implemented in any. community in the United States. It outlines

a decade of change during which. parents, teachers administrators, government,

and the whole community may, in gradual fashion, alter the educational in-

stitutions, steadily moving toward - the realization of a broadened new concept

of education.

The.ultimate projection of the proposal (set forth in "Phase VII")

cannot be understood unless one views the whole proposal as a constantly

evolving unit; with each ne,.J phase directly related to,, and dependant upon,

the one directly before, once in motion,.the proposal's separate parts

cannot be considered as standing by themselves. Each must be seen as coming

.from a carefully laid foundation, with a culmination in an educational vision

so different from our present perspective as to defy excessive concretization

at the outset.

It must also be stressed that the specific content necessary to flesh

out the.actual process of learning is to be developed, in each instance, by

those who are directly involved with the learning experience;.namely, the. student,

parents, teachers and all those who constitute the community to whose needs

and aspirations the educational institution must be responsive. With this

in mind, it is important to note that the "mechanism" for.the decade of

change requires constant involvement and direction from community forces so

that both the process and the resulting learning experience may flow from, and.

change with the community reality. What is described herein, than, as much as

anytining .eltie, s it ;ug;;csti•,- , for setting in mot: a. dynamic process from which
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specific changes may evolve. The method employed allowin<f.this to happen is

structural modification. Only the Central School Committee and its Superinten-

dent can legally initiate this approach, and only this approach can foster the

massive changes that are necessary.`

There are some members of the community who are apprehensive about any

proposal for change which emanates from central administration. On the basis .

of past experience throughout the country, much of this distrust is highly

understandable. With respect to this proposal, I think a careful review

will find that the basic questions, the content of the educaticnal experience,

are in large measure deve].oped.with community people in each.situation.

Once again, what is mere proposed in every sense of the word, is a "restructuring";

the transitional establishment of new structures, designed to be more -flexible

and better able to respond to the constantly changing needs of people who,

particularly in urban, post industrual. America, are experiencing the impact of

change unprecedented in human history.

Because of this phenomenon of impermanence and transience in all areas,

it is not sufficient to merely encourage the development of an "alternative

system". The concept of staticism, both old or potentially new, must be rejected.

Short range plans will see us again in the future where we are today, with our

backs against the wall, responding to daily breakdowns and hourly crisis.

It should be clear that what is really needed is a massive reconstructive

effort; one that points years ahead, and yet with its gradual movement incorporates

a concern for the necessity of phasing in as well as the capacity for constant

evaluation., adaptation and modification.
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THE-SCOPE OF THE PROPOSAI.

The Proposal outlines a series of suggested transitional phases,

leading to the creation of Formal Learning Centers in the communities of

the City. Ultimately, these should be multi-faceted community learning resource

institutions voluntarily used, shaped and directed by the children and adults

who draw upon and design their resources and proarams,'seven days a week,

twelve months of the year.

Specifically, the scope of the proposal is limited to the evolution

of our urban educational system.. As it unfolds, however, it is possible to

see developing a whole new series of opportunities and options for urban

education in general. Evaluation of past practice reveals the irrelevancy in

our post industrial society of school structures, schedules and fixed curricula

which reflect the needs of industrialism and the factory, very must as comenius

anticipated and designed them in the seventeenth century. Alternatives to

the rigid levels of study, evaluation and twelve year certification, taking

into account formal as well as informal activity and broader evaluative pro-

O cedures are certain to be considered. An unprecedented concern for learning

outside of school-informal education-could be considered and the most massive

inservice training commitment ever made may well be developed.

Beginning with one segment of the Providence system, comprised of fifteen

schools, each succeeding phase incorporates a new segment and allows the pilot

to move further along the road to fundamental reconstruction. Throughout this

process, old conceptions and relationships are gradually changed and modified.

It must be stressed here, however, that this cannot and will not occur over-

night, but can only evolve over a number of years. Although segmented change will

be descerrablc in the fiatt year (1972-1973; iz: will literally take: ,: decade be-

fore the entire system re:flccts the tra,nsf,, -.: lion.



In this projection, "schools" as we presently know them,.will have been

transformed over a number of years into voluntary Formal Learning Centers, which

may themselves be only one integral part of a wider series of Human Develop-

ment.Agencies in every community, variously concerned with health, social

welfare, child rearing, all age recreation and public safety.

As it develops, the emergence of a new concept of the function of Central

School administration and its relationship to the Formal Learning. Centers vll'

be possible. Rather than directing, controlling and supervising every aspect

of learning in the system, the Central Office is freed to become an essential

professional' resource arm available to all of the emerging options. Finally,

out from under a multitude Qf bureacratic and clerical tasks, Central Office

professionals may function essentially as skilled persons who can aid individual

Segments and Centers, develop awareness in every area of activity, from office

and business procedures to educational practice and innovation developing in

other sections of the State and nation. For those Segments and Learning Centers

which continue to desire the Central Office to function in the traditional

O manner, this, too, should be a possible option.

The clearing and transmission of all finances from the Central Office

seems a necessary factor for some time, with the possibility of regular Central

Office audit eventually replacing the traditional daily control of expenditures

as a program budget emerges. In any event, for the forseeable future, the

daily administration, operating and capital funds should remain the responsible

function of the Central Administration.

Teachers have an unprecedented opportunity to become professional educators

in the fullest sense of the words under this proposal. They are at last, to

be freed from the clerical ane disciplinary functions which have, perhaps of

necess -.tr the old. sys, , --r-en made a Wert of their daily responsibility.

Ou\ r_.. .. 
M[ _. eno r•'?:i41it''t; g bUrdE ti __ not to mentior



emotional and physical toll, and the barrier it often poses to warm, open

relationships with students--professional educators, also involved in

planning and policy making at every level, come to perform the all important

task of the resource professional, who inspires, encourages, facilitates and

instructs in the learning process.

The role of the community also undergoes gradual change; both its

children and adults emerging as key creators, innovators and fundamental

architects of the learning environment. With each new phase, it becomes more

deeply involved with the responsibility of shaping and developing the policies

and programs of the developing Learning Center, which is established, after

all,to reflect its needs, aspirations and total living reality. It must be

stressed that the community need not be defined.solely in geographical terms.

To be certain, this .may become the case through changers housing patterns, but

the commitment of Providence to integrated schooling, whereby children of all

ethnic, racial, and most importantly, socio-economic groups may learn together,

is an important present reality and provides for us a broader sense of community

O as we apply it to the learning institution. It becomes simply, all of those

children and adults who are served by a particular Center. Many will work and

reside in the immediate geographical area, others will not; the direction of

this evolution remains to-be seen, for obviously any number of alternatives

are possible.

The proposal envisions a gradually increasing participatory role for

j children in_all aspects of their learning experience. This pertains not

only to the shaping of informal learning activities, but also to their relation-

ship with the Formal Learning Center, its programs, policies and planning.

Not only is it possible to see the child becoming accustomed to forming mu& ~,~



his own educational experience, but gradually, his perspectives and insights

should play an ever expanding role in the present decision making and future

planning processes. The developing involvement of.the student-children could

lead to an entire recorceptualization of the child with the farthest reaching

social as well as educational ramifications.

A similarly growing involvement is projected for adults who relate to

the Learning Centers as students, parents, or, in many cases, both. Growing

awareness, concern and activity on the part of adult citizens who have long

O felt left out of the educational aspect of their children's lives, as well,

as bearing deeply ingrained resentment for being short changed themselves,

can find an adequate response in the new opportunities opened up continually

by the restructurii.,.

This synopsis of the Proposal's scope should begin to illustrate some

of the dimensions of the changes which are involved. Mary of the questions

can only be answered in the course of phase by phase.restructuring, outlined

later.
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WHY PROVIDENCE

The .school administration and School Committee of Providence, has shown

itself to be unusually, if not uniquely receptive on the American scence, to

the challenge of developing a far ranging program of educational restructuring

and planning. This administration, not content to sit back and respond to crises

and conflicts as they occur has been steadily moving toward a whole hearted

commitment to long term planning and fundamental change.

Providence, is, in many ways, typical of American municipalities experienc-

ing the ordeal of intensive urbanization.' Within its population of some 200,000

people, who reside in an area of 18.91 square miles, there are a variety of racial

and ethnic groups. Not unusually, there is a growing number of increasingly aware

and :assertive black citizens and large numbers of ethnic white, upwardly mobile

and aspiring to what has become the traditional.symbols and status of mi.fldle class

America.

The Providence School Department administers a system of some 26,000 students

at all levels, one third of whom are reportedly from poverty track areas, and

O spends some $32,500,000.00 or by their calculations about $954.00 a year., per

student in average daily me-N)ershih. (All of the f.inures cited herein are related

to 1971-1972). The system consists of 49 schools, 5 Binh schools, including the

open application Alternate and Classical High Schools; 8 middle schools; and 29

elementary schools. It employs 1471 teachers, guidance counselors and social

workers, 45 principals 26 assistant principals, or. Administrative Assistants to

Principals, 8 Directos (of functions or levels of schooling) 5 Assistant Superinten-

dents, 1 Depoty Superintendent and 1 Superintendent of Schools. This does not

includo Supervisors and a 
i)lethora of Central Office Management Personnel.

The nine -member school committee is nurbcr wnong the mi.norilty of school



boards in the nation in that it is appointed by the Mayor. All local and ~

State educational funds are appropriated from the City's general funds.

(Even the State funds go into the City general fund, always received after

the year's end). The local share comprises 58.2 per cent of the total opera-

tional expenditures. State and federal funds are equivalent to 24.9 and 16.9

per cent of the total, respectively. (including 1971 Federal funds).

The Providence schools are presently experiencing similar problems to other

urban systems, namely: Community reaction to the desegregation of the schools;

O wide-spread parental frustration-black and white-emanating from their feelings

of powerlessness to change educational programs which they believe to be in-

adequate; student hostility to structures and curricula variously felt to be

unresponsive, irrelevant or dehumanizing; unionized teachers seeking continued

job security and incremental advancement as well as a partnership voice in

determining educational direction..

Two factors which to some extent set Providence apart from many urban

conUnunities are: (1) its extraordinary fiscal dependence on the City in every

O area, including approvals for all )rases, contracts and purchases from the

Municipal B oard of Contract and Supply; and (2) the very unusual, separate

unionization of the system's administrative personnel. (assistant principals

through certain directors).

In light of all the factors which make Providence generally similar

to American urban communities, and the two important dissimilarities, I feel

that there is no question that if fundamental change can be realized in this

system, the successful method and process might be utilized in cities across

the nation. In the 'i.nal analysis, however., it 'is the courage and creativity

of the School romp..:-`.: and its: top CYt C~?f::_'.'~S in considering the role of

Witem Lha',- :Lt and out as the m;-for incentive.
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THE ROLE OF THE SC1i00L OF EDUCATION OF THE UNIVERSITY OF MASSACHUSLTTS

The Scht,Jl of Education of the University of Massachusetts, could through

the coordination of its Alternate Schools program, provide access to a variety of

essential resources. Not only could it make available a considerable amount

of professional consultation, directional suggestion and regular evaluation

applied to each phase in the proposal's overall implementation, but it could

be particularly helpful in teacher reconditioning programs and new teacher

training and referral.

O Equally important to any other, contribution which the University might

make could be its consultation with respect to the qualification, application

and acquisition of both public and private funds available for the on-going

planning and implementation of such a vast effort designed to transform an

urban educational system.

It is proposed that the School of Education thus become a full and

active participant and partner with the Providence School'Department in the

development of this unprecedented undertaking. Regular liaison and coordinating

O committee sessions staffed by selected members of the Providence School Depart-

mcnt and the School of Education should be -held for the purposes of review,

evaluation and the development of future projections.

As close and as inter-related as this association may become, it should

be clear from the outset that the final policy decisions in all aspects of the

proposal must, of course, remain with the Providence School Department, its

School Committee and Superintendent of Schools, and in t'.---c specific areas

where governmental action is statutorily required with the Mayor, City Council

and the hoard of Contract and Supply.

Nothing in this section shoulci he in.:er.preted as precludi.n an i.mocrtant

C, i for more localized colleges and thi. ; ref =;,;:m m-.~'t'ont rt
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A Guide-to Planninq

Working Considerations for Each New 
—`~—ea — Se mt: Preparation for Phase I__—_ ___---------- -------------------- — ----

1. Election and .formation of a Local Advisory Council for each school.

2. Designation and forration of a larger Representative Council, consisting
of members from each Local Council.

3. The scheduling of regular public meetings of both the Local.and Representative
Councils.

4. The development of a public awareness camr,aign, designed to reach people
"throughout the Secpnent area, primarily carried out by the Local Councils.

5. The consideration by each'Local Advisory Council of its particular needs
(~ with respect to: Formal learning, personnel, (and a personnel system)

(professional and paraprofessional) administrative, maintenance, housekeep-
ing, social services, informal Learning, use of community resources, etc.
These discussions should be carried on with the Central Administration
most immediately in the person of the Segment manager in every instance.
The service division teams from the new central administration structure
will be expected to be especially responsive.

6. The development of a procedure of operations within the fiscal management
system established in the Proposal (Program Budgeting).

7. The dcvclop%ient of a plan for the evolution of a system of voliIntary
attendance in a context of expanded progr~wun. serving both adults and
children, seven days and evenings a week, twelve months a year.

O 

8. -Discussion in each Local Council of .the roles of teachers, principals,
and students--adults and chilren--and the conununity.

9. The planning, by each.Local Council, in conjunction with the Central
Administration., of alternate or optional programs for those who desire
them.
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THE RESTRUCTURING

PHASE I

Planning and Preparation -

During Phase I all of the individuals and groups associated with the

proposed fifteen schools (hereAfter Formal Learning Centers) which constitute

the Pilot Segment of the proposal begin to asses their individual (school) and

collective (as an experimental unit) needs. Eleven of the Pilot Segment

schools fall under the Federal Guidelines as "target area schools". They

are as follows: Althea, Broad, Vineyard, Fogarty, Lexington, Messer, Sackett,

Reservoir, Elementary Schools; Stuart, Williams, Middle School; and Central

High School.

The Alternate high School, Flynn, Central Vocational and Classical High

School, all. open-enrollment schools will begin their planning at Phase I also.

Further, the three Follow-Through Schools (Berkshire, .Jenkins and Our Lady

of Lourdes will be an adjunct to Phase I due to the necessity of local funds

O
picking up a part of the cost in 1973-1974. This is a period of planning and

preparation which must lead to the election of a Local Advisory Council for

each participating Learning Canter, and a broader. representative Council

consisting of representatives from each of the J.ocal Councils to a unit wide

coordinating body. It is expected that the Local Advisory Councils should

consist of seven to fifteen members constituting three classes--1/3 serving

for one year, 1/3 for two years, 1/3 for three years--and its members come

from and be elected by the!.children)and parents who are served directly by

the Learning Center. From the beginning it should be possible for children--

at first probably from age 9--to elect and be elected to the Local Council.

-Jentuall.y an actual quot-a may be esta'?lisli(,d for their presencz... 1 F ~lso
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hoped that some means of representation will be devised by the Local Council

for members of the local community (where the Center is located) who are

not parents, but who may wish to participate in expanded learning programs.

Their ultimate electoral eligibility should be explored. It is also expected

that a professional consultative committee will meet regularly'with the

Local Council to assist in the formulation of plans.

Finally, it is expected that regardless of how many times the Local

Council may meet in Executive Session, it will convene in public meeting at

O
least once a week during-this planning.period of Ph.ase_i.

r Prior to the formation of the Advisory Councils, however, there must be

\1 
1 a great deal of dialogue between the Central Administration and all of the

individuals involved--children, parents, teachers, and members of the individual

communities. Every effort must be made to set forth clearly for all to see the

ultimate scope of the proposal, as well as the potential for immediate change

it embraces.

This is really a time when public awareness and support is to be developed,

O
and when increasing numbers of those related to the thirteen Centers and

affected imminently by the changes are to be encouraged to shape the new

direction. Particular emphasis should be placed on the new opportunities for

children to participate as fully as possible in the process.

Central Administration officials will pursue every potential funding

avenue in the interests of furthering the proposal, as well as being constantly

ready to provide the Local Councils with the consultative or special skills

6 they request.

Advisory Councils should begin their work by defining their needs in

terms of ̂ %lrricul= and instruction, perhaps better termed, formal learning

conten . nCl--r)IOfeiS].Oil .'., .paraZ~rO£eSS.lOn11, , n?fit Y<'tlVe, maim 

hrsli! 0i: :<crvicc- ^o forth. The k-J.3.1 11-
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similar to that previously approved by the School Committee with its appropriate

approval r(-,,..irements.

It is particularly expected that they will address themselves to new,

relevant areas of Formal Learning, as•well as the concepts of informal educa-

tion whereby skills and experiences available in the child's neighborhood

may be:seen as an important part of his total learning process. It is hoped

that the goal will become one of integrating his living and learning worlds,

and that the Local Councils will seek to gradually move toward this realization.

O With this in mint'_, the objective of voluntary attendance Should be planned.

Local Councils, hopefully, will also address themselves to the idea of the.

Formal Learning Center being utilized to serve the needs and interests of

adults as well as children. Expanded programs, taking place over a seven

day week, twelve month year, day and evening, in which community people are

involved, -sharing their skills or special knowledge, could make the Learning

Center truly a vital institution, available for the use, growth and pleasure

of the entire community.

While it is expected that these and other innovative concepts will be

raised in the first Phase, planning and implementation will, of course, continue,

and frequently require, a number of years.

Teachers should.cngagc in a continual analysis of their role with :.students,

parents and Advisory. Council, so that if a disagreement ensues, a definition

is clarified.

Any administrator, teacher, or other staff mem)-, —r ,`•• emerges from this

planning period uneasy with the new direction, uncomfortable with it professionally

or personally, or unwilling to participate in -it, should be able to opt for re-

assignrlent nefore the beginn1lic, of thie. new term.

or uscfv'.1_r..c • zL hAs period of J ng and preparation :gill

is hoped, and
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Office officials should do everything in their power to encourage this, that

Local Councils will comn.anicate about everything of Mutual interest. Only

i

in this way can each benefit from the deliberations and unfolding experiences

of the others. The larger representative Council is a formal means of aiding

this process but cannot be a substitute for a constant exchange of information.

University of Massachusetts, School of Education personnel should be

made available, within feasible limits, at the request of the School Department,

for any area of consultation and even active participation in the preparatory

process. If additional professional staff is needed in any particular area, the

School of Education should useiits referral capacity in assisting the filling

of vacancies. In this latter regard, all applicants for openings in a particular

Learning Center should be scheduled.for interview with the local school ad-

ministation and possibly the Local Advisory Council.

Al.l..o.f these matters then, curricular, expanded learning programs,

personnel, budgetary and general.office managment, administrative and

supervisory functions, as well as future planning and the task of alerting

the public, must be considered by the Local Advisory Councils and the adults and.

children of each of of the thirteen new Formal Learning Centers.

IEplementation_ The First Year-(1972_1973)

The implementation; beginning with the new school year, September, 1972,

constitutes the first actualization of the restructuring of the Providence Schools

into Formal Learning Centers. The fifteen pilot schools (with the possibility

of the additional Alternate High School being a second High School--which

students may choose to attend to the limit of its capacity) make up the first

experimental Segment within the Providence system. They are, in fact, a system

within a system. It is also suggested that the Providence Free School be
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explored as a possible component part of the Pilot Segment, available to a

limited number of elementary applicants.

During the course of the first year the Local Advisory Councils will

meet constantly, in both executive and public session. They will also meet

regularly in the larger Unit Council so that their information is. frequently

exchanged, and it is expected that informal dialogue will also be present,

continually. Central Office personnel, will, additionally, consult with each

of the Councils and the entire group and provide whatever resources are avail-

able and needed, and the University of Massachusetts, School of Education per-

sonnel may also be called into help where needed.

The actual programs should evolve over the first year emphasizing a vastly

expanded formal learning opportunity, with new areas and interests gradually

offered to students, and new paraprofessionals-frequently talented community

-people-involved. The aspect of voluntariness in all aspects of the programs

should be steadily built in.

Plannina

O
'A most important part of the first year, indeed any year in which the

proposal is being_ implemented, and a counterpart to implementation, is the on-

going planning. Local Councils of the first experimental Segment, and those

of each new Segment of schools entering Phase II each year for five years,

in addition to constant re-evaluation, must address themselves, in planning and

preparation, to the next set of opportunities and challenges inherent in their

entering Phase II and the second year of operation. The proposed planning and

Program Development Division will provide alternate planning moclels for use in

the Segments.

Ways and means of ^ffectively expanding tine use of a Center over a seven

d;, and evening week anc a 3wc-ive month y^ar be developed. .hi' extent



-16-

that this is possible during the first year, it should be encouraged, but it is

so important an undertakirg that the planning should be considerable in terms

of the beginning of total use.

Continual. planning should go on with respect to all aspects of formal

learning material, the role of the teacher and reconceptualization of the

child's functions in the learning process. Focal Councils will be expected

to continue planning for the increased involvement of children at all levels

of operation. It is hopod that the first year experience will provide much

of value to bn used in the planning process.

O In anticipation of their second year, first year Local Councils will

also be expected to have involvement in budgetary requests under the leader-

ship of the principal (unit manager), and submit- them by fixed date to the

Central Office for review, discussion and authorization.

The Local Councils, and their appropriate committees; will want to be

continually involves] in developing better practices for thu school overall.

The Central Office will want to be in regular communication with each

of the. Local Councils with respect to the first year's operation and the on-going

planning. It, and the University of Massachusetts, School of Education, can

provide valuable assistance at all. levels. The Central office might want to assign

one person, or more, to liaison responsibility with each Council, and it

might require some formal reporting system to be established which would help in

it evaluation process and, more practically, in its continued search for

additional funding. A planning team from the new Planning Division will facilitate

this step.

Phase II, or the first year .planning, must see the projected next Segment

of the Providence School :.-ystem begin the same process of planning and preparation

th.,.-v cih which the pilot Segment went. The Second Segment consists ci: ri e
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following schools: Willow, Kenyon, Grove, Ralph, Joslin, Webster, and Laurel

Hill Elementary; Perry and Bridgham Middle schools. They constitute the

remaining middle and elementary schools in the feeding_ pattern leading to Central

High School. They will, of course, have the advantage of learning from the

experience of the previous croup, and every effort should be made to learn

and .benefit ffom the Pilot Segment's planning and activity. The Central Office

and the University F3chool of Education will want to be as involved with the

preparation of the second "system within 
a 

system" as it was with the development

of the Pilot Segment.

1



PHASE II

THE SECOND YEAR 1973-1974

The Pilot Segment of fifteen Learning Centers will have had one year of

intensive planning and involvement in 1972-1973. The second year programs

of the pilot Segment Centers should show increased ol-)Iortunity for students

to become a part of every aspect of Learning Center activity. Some Centers

may actually have evolved, by this time, an actual children's quota for

Council membership; all should have insured the right of every student to

join in the elective process, public and private discussions and influence his pro-

O gram of study. It is, of course, evident that the implementation of this

spirit will vary according to the particular Center, and the age of the

children. What is being emphasized here, however, is the development of an

attitude with respect to child participation that will pervade the entire

experiment., even though .its implementation will, of necessity, differ. The

concept of children being encouraged and allowed an oplx)rtunity to participate

in individual and group decision-making from khe youngest age is essential.

Children must, from the earliest consciousness, begin to see themselves

O differently than they have under the old system. Requiring some special

safeguards and concerns during the primary years, the reality of individual

involvement and the grown of self detefminative power must be.encouraged as

much as the emphasis on group responsibility.

During the second year of operation, it is expected that the expanded

use of facilities and offerings of programs for both children and adults will

see the: availability of Learning Centers extended to the seven day week (including

evenings), and :ielve month year. Obviously, this hope will be tempered by

budget realities. however, changing use on compensatory and manpower funds

already received by the School Department .nhoul.d make movemeort. ^. this, direction

;~. ~ ~.•Gil>le.
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By this time the Local Councils should be well. along the road toward the

implementation of a new system of their own professional role definition and

personnel practices. A plan for the involvement of skilled community people,

on a part or full time basis, according to the need for their special talents,

should be in effect and regular channels of communications established with

the neighborhoods so that such talent may become known. Regular training

and reconditioning programs must be underway, so that both new and older

O
personnel may be constantly aware, participate themselves, in the evolution

of the new role of the teacher as facilitator and resource'professional.

Even at this early paint of Phase II, the traditional curriculum

should be giving way to the development of formal learning programs which

more relevantly reflect the interests and needs of the children and adults

who study at the various Formal Learning Centers. Not only technical and

specialized study opportunities should emerge, but also we should see the

broadest offerings in the humanities, arts and social sciences. Central Office

inter-disciplinary and informal education coordinators will assist the develop-

ment of Foreign language, mathematics and government will be pursued on the

basis of real interest, and often immediate need. Particularly in the whole

area of implementing curriculum change the evolutionary, experimental process

of each Center should be communicated to all of the other Centers, and carefully

documented by the Central Office's research facilities. Such a research capacity

is part of this proposal in a later section.
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The Second Segment

As the Pilot is entering Phase II of the proposal, the Second Segment

of the Providence System, having completed its planning phase, will begin

its first year o operation finder the restructuring, thus becoming the second

"system within a system". The Second Segment, which also feeds into Central

High School,consists of: Grove, Kenyon, Willow, Perry, Ralph, Joslin, Vicbster,

Laurel Hill. and Bridghai7.

Ttlese new Curiter:; should tare every advanta(le of the experience of. the

Learnina Centers in the Pilot Sccrment as they bcciin to implement their programs.

C

O
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Planninq

Throughout the course of the second year, in the tradition already

established, the Pilot Segment and its Vocal Councils should be constantly

laying plans and preparations for tine third year. Presumably, they will

deem it necessary to mo,,,e toward the completion of programs, forms and

practices which have been started, as well as devoting some energy to innova-

tion.

(~ 

The Second S<:gment will., of course, be expected to spend considerahle time

~✓ on the planning and preparation for its upcoming second year. The planning

stage would put them in regular connection with Central Office and representatives

of the Pilot Segipent Councils, so.that the lessons of previous experience may

be well understood a incorporated into their deliberations.

The third Se(Tment, slated for commencement in autumn, 1974-1975, should

use the entire previous year far t)ie fulfillment of its Phase I, or initial

planning and preparation. It will have- the double experience of two previous

Segments, within the system from.which to draw and benefit. By this time a

good deal should have been learned with respect to timing and proper gound-

work. The major difficulties which may he endemic to the proposal's process

arc certain to have surfaced in one form or another, and while it is 'simply

riot po::sible for anyone to anticipate many of these in advance, by the period

of the third year involvement, they should have become quite clear, and responses

might even have been developed and refined. Its present schools feed into Hope

High School and are as follows: Hopkins and Bishop schools; Veazie,

Branch Windmill, Sklmlmit, King, Fox Point and Howland Elementary.
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Pxn:~t~ zzI

THE THIRD YEAR 1979-1975

hn~~Iementatian

The Pilot_ Segment

With tOe third year of the experiment, the: Pilot Segment should be well along in

tlic tr.annformation of old school structures, decision making procedure.,,

curriculum and teacher student role definitions. A constant in the chan.-e

j process should be the regular two way comr.,unication hetwen.n the Local Councils

and the University School of Education. It should be noted that with the third

year of Pilot Segment operation the last class of Council members - triat third

whoae terms were for three years - will be servi.nq their last year. The

annual expiration of the terms of one third of the m(!mbers, suggested earlier,

iii=cures new involvement and perspectives, to some degree, but it also assures

st,6ility.

WO
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The Second Segment

The second "system within the system: should move to implement its

second year chane}es, benefitting from the previous experience, but in no

way limited by the scope of activity and innovation of the pilot group.

here also the importance of communication and continued information ex-

changes cannot be over emphasized.

C

N
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The-Third Segment

.With the beginning of the first experimental year for a Third Segment

of the Providence School System, more than half of the public school children,

their parents and teachers are involved in the restructurinq effort. Lessons

gleaned from the previous two experiences in ay enal,le the remaining Segments

to move in transformation at a faster. pace. This is not a primary concern,

however., for the individual Local Councils responding to the particular .

realities of their situations will probably evolve at their own pace, in alp

of the areas.

O

. O
i
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Planning

The Pilot, Second and .Third Segments should continue throughout 1974-

1975 to plan for their next respective phases. It is crucial for the Pilot

Segment to always keep in mind that after the next two years it will have

functionefl for five years, and then automatically enter into the period of

Phase VII, which constitutes the second five years, pos ibly opening up the

most far reaching opportunities culminating in the extensive reconstruction

toward which each Secimcnt is moving.

The fourth Segment of the Providence School system consists of the

following schools, which presently include and feet into Mt. Pleasant High

school. They are: Greene qind Nest Middle Schools, Camden, Academy, Regent,

West, Manton, Sisson-Academy and Kennedy elementary schools. •It will use

1974-1975 as its initial planning and development period.as have the three

previous Segments.



-2G-

PHASE IV

The Fourth Year. 1975-1976

Im 1Fmentation

Pilot, Second, Third and Fourth Segments should have an involvement with

their various stages of implemented growth following the pattern largely

evolved by the Pilot Segment, but not unalterably hound to it, either in scope

or timing. It is hoped that by this time there may l)c evolving some sort of

Asser^bly of individual Council representatives from throughout the system.

This gradually increasing body' could meet periodically so that the "systems

within the system", and the marzy individual Councils, may have, aside from

their informal contacts, a regular formal chance to share experiences and

air grievances, of any nature.. The precursor of this body will be the Community

Advisory Committee formed during the 1971-1972 school year-to work with the

Superintendent's staff and especially the Project Manager for the Long-Range Plan.
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Planning

All of the Segments should continue to plan and prepare for the next

phase, but the most curcial groundwork must be done by the pilot, which is

to enter its fifth year in 1975-1977. Since the second five years are likely

to he devoted to the most basic institutional changes which, in terms of

char(je may dwarf all that has gone before, it is essential that the early

structural modifications have been carried out and refined by the end of

O the fifth year of operation. For example, Local Councils should be on the

seven day and night, twelve month program. Students should'be.fully involved

as members of the Council and electors of those governing bodies. Traditional

fixed curriculum and rigid letter and number grades should have given way to

previously uninagined areas for study and pass/fail, or even paragraphical

evaluations of formal learning performance; and students--be they children,

or adults--should have a mechanism for evaluation of CQnters, programs and,

in some cases personnel. Budgetary planning, preparation and management

Q
should be well accomplished by the fifth year, and here as in all areas of

functioning. Central Office and city wide confidence should have been established

without question.

In light of the potentially great changes which may occur, it is urgently

stressed that as each Segment, with the Pilot in the lead,moves to restructure

and possibly introduce the kind of change illustrated in small part above, that

there be consideration for the problems of providing.optionscvery step of the

way for those teachers, students and parents who are unwilling or unable to

trove experimentally as fast as an individual Council, or indeed.an ent-re Segment.

=.975--1976 the final Segment of the Provid.-n--e system begins s_t-s

.'nn ng and _ ovelopment,. }if ii= 

.• _'i~.i th-n mu'• litudo of expericnc^



PHASE V

Ln ~lementatiot2 -

With the beginning of the proposal's fifth year, they entire Providence

School system should operationally come under the restructuring process.

At this time, probably autumn 1.976, teachers, students, parents, the conUnunities,

Central Office and University School of Education per,onnel should all be

involved in the evolutionary transformation of a school system--the decade

of change having reacl- ecl its inid-point.

O Fach of the four Segments will function at:. its lc-!v(,l of developinlent,

but as has indicated earlier, the operation of the pilot Segment at this

point is most important because its functional reality-programs, practices-

will largely determine its planning for the next- year which begins the final.

Phase.
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P1 anni.nct

Each Segment will continue the planning and preparation practice for

the following year, in the light of the previous experience with the special

burden falling then on the second Segment, which will next enter the fifth

year.

In preparation for the beginning of the second half of the period of

transformation, the pilot Segment may he in a position, and want to consider,

it nu;nt)er of directions. The planning, although subject to a yearly review,

may at that time be more effectively projected over a five year period. It

should,more than ever, be undertaken with regular consultation with Central

Office staff, for its potential changes could be momentous, the successes or

failures of which cn,ild have wide sweeping effects upon th6 rest of the

system.

It should be remembered that, to this point, all of the Learning Centers

have continued to constitute a vertical feeding unit. This urAaard feeding

slattern was established prior to the beginning of the proposal in execution

O of the Providence Plan for Desegregation, designed to assure integrated

schooling. It is expected that this feeding arrangement would be occasionally

discussed during earlier planning sessions by the Local Councils and the larger

Unit Councils, but.that it would continue throughout the first .half of the

change period. Consequently, even if grades-aca(Iemic levels of study-were

modified or even eliminated within an individual Learning Center, as hopefully

would I)e the case-the Learning Centers themselves we kely still be subject to,

and limited by,their previous designations; i.e. Elementary, Middle School

or lfiidh School.

D-ur.`..r.g the planni.nc; for Phase VI (19.76-197': ti J.s honed that thcr^•r.

:.u.rda nienta` :.i':"angemtd nt, Util 60 care- ul'.7r 1.7? 1.:::f ". C.Cit of aa.. 4.

r__.,~c~ iciu~.^ :..•" the prior five ,czar
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individual Councils, and the Segment as a whole, may advise retention

of this system. Parts of the Segment, i.e., some individual Councils, may

opt to retain, while others may elect another direction.

It is conceivable that any one of a variety of,alternatives may be

devisod in replacement. Some Councils may want to extend their programs of

formal learning all the way up in ungraded fashion, so that a single formal

learning institution can evolve, which will serve the needs and interests

of all the people who study there. The capital implications of this should

be considered carefully and in conjunction with the Urban Planning Commission.

Ir,}x)rtant steps may be taken in this direction at various times during the

earlier Phases as the programs are expanded to seven days, evenings and twelve

months. Such an ungraded extension would make transfer to another. Center

unnecessary in terms of advanced study. The problem of racial and ethnic

segregation which the busing approach is designed to eliminate, is however,

likely to remain, for it is not probable that the city's'residert0l areas

will be integrated over the course of a short span of five or ten years.

If no other solution emerges, the t•.ao w:ay transportation could still be

employed to insure integration in every area of the Segment. It.is holed,

however, that the opportunity of voluntary choice being available to all

effected persons within a Segment, and ultimately extended across Segment lines,

may provide a good measure of racial and ethnic mixture, simply because people-

adults and children alike-may choose to associate with one Learning Center or

another, on the basis of the appeal of particular ro:~rams and aplroachcs which

have evolvod with w` ich they feel comfortp')le. This pointy up the tremendous

importance of e.oconi aging incal Councily r at every level of development, to

ex3ar imont and -- . ... variety of !"~t+!;... _. options.. Not only - may people

stem may continually ben(fit.
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and grow from the diversity of ideas and practices. Long before the tenth

year of experimental operation, the City of Providence should be alive and

teeming with the testing and discussion of concepts vitally important to the

future of urban education. It may well be that for a good number of people,

the pull of a particular learning opportunity will overcome any considerations

of race, nationality or social position. The test should be made, and it is

hoped that in its planning, the Pilot Segment will review these questions.

The Pilot Segment should also project its transormation over the second

(~ five years to evolve a situation of. voluntary ..attendance, unprecedented

student mobility and opportunity for initiative, and even widen community

i.nvolveatont. If anything, the consultative ties with the Central Office

should be closer than ever before, particularly because of the possible need

for legislative action .mad the good offices of central administration which

might be needed. Increasing planning for college admissions and vocational

placement should be developed and in this area as well, the Central Office and

University School of Education may render invalualAc assistance.

161
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PHASE VI

The Sixth_T_hr_o_u 
h~- 

_t_h_e, - Tenth Year---- ----------
(1977-1982)

7n1 Ilementation

The Second, Third, Fourth and Fifth Segments are expected to continue

implementing their planning and preparation for the next phase of respective

development.

The Pilot Segment should begin. in 1977 to take those first steps which

will ultimately execute its experimental thinking with respect to Learning

n Center transfers, ungraded singly Center institutions and a whole array of. Pres-

ently unimaginable directions and programs. The possibility of real diversity

and alternate approaches by Local Councils within the Pilot Segment- is very

real, and should be .--ect.ed and encouraged, as should the continued availability

of some more traditional options, for those parents and students who desire

them. Eventually it may even he desireable to establish one whole Segment

or "system of schools within the system" as a traditional wing, much as we

think today of establishing an "experimental school".

M
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Planning

All Segments should continue their projections based on their own

experiences, and those of each other. The Pilot Segment, and later each of

the others as they enter the second five years, should be more conscious

of lone term planning with five year objectives more clearly in mind than

they might have been during the first period whon_so much of the planning

and preparation was developed on a year to year basis, of testing and

evaluating. Evaluation rnnst,of course, continue to be a constant practice,

n
but a new emphasis on what should be achieved at the end of the ten years

~✓ must be pervasive.

Eel
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PIIASE VII

The Tenth Through the fifteenth Year

During this period all of the Segments will. enter their final five

year period, and will of course, one by one, complete their phased develop-

ment as this proposal has projected. Throu(ahout this time it should he

advi.sal)lc for a thorough review and evaluation of the entire movement to

take place, so that the new Segments an(] Councils, both of which may well

be in forms we cz-nnot possibly imaqine today, can project a future direction.

By 1987 the entire system of formal education in Providence should have passed

through the most ~Iundamental reconstructive process of any school system in

the history of formal education in the United States, if not the world.

What happens beyond the fiteenth year will be crucial for the relevance

and shape of formal. learning, in Providence, up to and beyond the hcri_nn.ing

of the twenty-first century. So that the old mistake! of' inadequate planning

is not duplicated, it is essential that this concern be built into the new

situat-ion.
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THE RrORGANIZATION OF CENTRAL ADMINISTRATION

Revised Evolvinq Table of Organi_ntion '

The success of this proposal requires the complete reorganization

of every administrative aspect and life in the Providence school system.

This top to bottom revision creates in fact, a new organization,.which will

eventually be less costly, and specifically designed for the changing system.

It must he stressed that the new organization is riot static. Like the

total :ysteri it serves, it is constantly evolving over a period of many

years. T-7ew functions are required and created in phased fashipn, as each

year new Segments join the restructuring experiment., and what is not readily

apparent, as various Central Administrative functions are assumed by Local

Councils, many corresponding Central Office po3t!~; arc phased out. This is

the only practical perspective for administration at any time. It is an

organic, dynamic part of an ongoing, ever changing process.

Whenever admistrati.ve forms and administrators themselves are regarded

as fixed and immutable in their positions, they inevitably stagnate, and

eventually become out of touch with the objects of their administration who

arc inexorably subject to forces and pressures of change. Too frequently,

then, administrators, having developed such vested interests in the way

things are, become resistant to change, not understanding the need or unable

to feel secure with it. In the extreme it can even become an identity issue

where a person's whole co: ;;fit of self and professional identification becomes

synonymous with the way

" Reorganizat- 'A....1

Lion and the 

rtc

u..'

iest j?ossiblr_• prof-



Ch[nracteristics of the Current and Pro osed Administrative Structure

Current Proposed

1). Dysfunctional in that it relates to 1). Assignment by functional needs of the

functions keyed to the past rather 
f

newly proposed school system.

than the future.

2). .Emphasis placed on routine functions. 2). Emphasis placed upon functions

-►t hi( -,(,r levels.ncedecifor educational reform at the.

highest levels with routine more

appropriately dclegatcd downward.

3). Plannir.:!, implementation and evaluation 3). Planning, implementation and evalua-

combine;.! in .line and staff positionstion scparat:ed into functional job

which ratllific's effective planning and assignments (Planners and A.dminis-
evalu,:tion. trators).

mo d) . Vertically structured with five. levels 4) . Horizontally (Flat) structure with

of personnel hetwccn the Superinte-ndent two levels between superintendent

and principals. and principals.

5). Crossed lines of authority hct:ween 5). A si.ngl.e line of authority flowing

divisions with everyone "higher on the from Sii erinterndent to implementation,

`chart" bc~inci perceived as a "Noss", manager to Segment manager to unit

manager.

6) . A larger bureaeracy without jobs in much 6) . A si!zll.(!r burcacr_acy with all critica.
needed areas of community relations, re- assirtnments covered. i
search and evaluation and data or systems '
manag(,T-cnt,

l

7) . Rigid lines of authority with heavy reliance 7). One line: of authority :,ith the
on 1>ure~acratic mechanisms of me o-oiri tinc7, 't~ananement team" approach and task
upward delegation and many mectinr{s involving force:; being used as the prime vehicl.:~
nunaorous high pric-ca administrators working for de!(,ision making. !
with each other rather than with schools and
prorjraa; s.

8) .. tat~nence of a coherent management salary £i) . T. r^anageraent: ~:.:alary plan based upon II
t

schedule. ras;'ons•ibility, accountability, and 1
supply .and demand.

9) . Increasingly more costly with. no definitive 9) . Vii. ::ifictantly less costly over a long
tvimina' points. )rojc.ction and contains salary 

t

nd tr,rminal po_'_nts by pcsit;&

;tly more eliq_'_ble for ou'-.-

ane. ng.



>,-

Current

1.0). Format is basically.archaic and
is unahl.e to respond adequately
to community demand's, trends at
the federal and State levels, and,
most of all, the needs of people.

N

Ee

Propo _ed

10). Format is futuristic in that it

is cleared to lead in educational

+' change for the remainder of this
century.
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The Cabinet

It i, strongly proposed that an educational Cabinet he formed, serving directly

under and responsible to the Superintendent. This body would consist of four offices

or portfolios, and be primarily responsible for every administrative division. The

four divisions are Business and Operations, Traininq and Staff Development, Planning

and Program Development, and Implementation. Its recommendations and suggestions

would, of course, require the final decision of the SuLrvrintendent within School

Committee policy. It is urged that, if at all possi})le, Cabinet. members serve at

the }Measure of the Superintendent, who must have the close use of them. It is con-

O ceived that the special reporting relati4nr3hi.p to the School. Committee by the Business

Mianaqer :could be retained. The Special Assistants for Equal Educational Opportunities,

Community Relations, Staffing, Employee Relations and the general administrative

assistantant who serve in an advisory capacity to the Superintendent, should also be

in this status.

The four Cabinet members should hold the equal rank of Manager. The position

of Deputy Superintendent would be assumed by the Implementation Manager for additional

financial consideration in the event of incapacitation or absence of the Superintendent.

Personnel Su'? l.ivi:ions

The basic categorical breakdown of management level personncl'would be: Manager,

planners, administrators, special assistants and project directors.
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PIannin and Pro ram Develo ment

The division of Planning and Program Development is Primarily responsible for

encouraging the development of innovations and experiments with respect to formal and

informal learning, increased and more efficient use of existing facilities', and assist-

ing the development of Projections for future needs. The Manager for Planning and

i'r.ogram Dovc~lopment will have to be constantly in touch with what is emerging in the

rornal Learning Centers, in order to assist and suggest and generally represent need--

to eedsto the- other Cabinet member:: and the Superintendent. It is in this area that most

funcL,.mental learning and administrative experiments will be carried out by the new

"systcjns within the system" and their individual Local Advisory Councils.

hircctly responsible to the Iaanager for Planning and Program Development is a

team of seven educational pro---am Planners spanning the following arc--,as: Communication-,

and Aesthetics, Human Relations and Cultural Studies, -Technology and Fnvironment Life

Studies, Individual Program,, Special Education, Research and Evaluation and Funding

Private and Public.

M
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Iz terdisci lin<zr. Areas 

Each of the four formal Learning Planners will be attached to a Segment of

Lncal Learning Centers related to a specific interdisciplinary area of formal learn-

ing during the planning phases, Eliminated are the old subject oriented depart-

ments. We can only surmise which formal subject matter will survive the test of

our future needs and interest, and in any event it is certainly time to acknowledge

the interrelationship and interdependancy of even our present divisions of learn-

`..J ing content. This interdisciplinary arrangement, across the board provides the

kind of flexibility that is likely to be needed in the future.

It is suggested that under Communications and hnsthetir. Studies come those

formal studies of native and foreign language; creative and fine arts, including

photociraphy, fainting, - alpture, film-making, wood carving, metal work, music,

theatre, dance and physical. education. Most areas of the broader humanities

should also be in this area.

U_n_d_cz_ human P.elations and Cultured. Studies the following formal courses would

likely to be placed: Social sciences, including history, sociology, economics,

anthropology, archeology, government, political science, cross cultural studies

and psychology.

In the area of.    LI, e d likely  find:

Physics, mathematics, chemistry, physical science, life science, health, astronomy,

hi.ology, ecology, vocational skills and oceanography.

The entire planning team would be responsi.bl'c for assisting the development,

design, and implementation of new areas of formal and informal learning related

to thv world, the n ,, .,r aml ~.:he citizens of the future. here are the eyes, ears

o-'.ented to tomorrow. Such a perspective has long

1— icul :krning. In this proposal, It
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is built into every Segment by virtue of phased planning and given a high priority of

improvement.

The futuristic interdisciplinary planning team Fouts back into an American

Syst6m of education something which has gradually, and virtually completely been

removed over the generations: A recognition of the fact that learning does not

eolely occur in school and in the classroom, but is rather a dynamic, ongoing and

as (Piaciet atteml4-ed to Coach us long aclo) somewhat complicated process by which

the in(lividual continually assimilates what interests him from his total environment,

and tt,en restructures the now knowledge according to his previous experience and

capability, thereby altering, for the future, his own personality, perspective and

O capacity.

If one fully understands the scope of this dynamic, it stands to reason. that

any attempt to li;ait t„( .Learning process, entirely or partially, to a particular

place, individual, pr experience constitutes a disservice to teacher and student

alike. Indeed, with respect to schools, there are niLrierouz examples, well docu-

mented and widely published, where "schooling" as we know it, is clearly destructive

to the learning process. With this in mind, it is proposed that,the team would

have the responsibility of encouraging the development of opportunities for informal

or coht-.)unity based learning exl;eriences as diverse an,t rich as the activity of daily

life in our neighborhoods. It is conceivable that from this approach the children

of: the city may gradually come to play an ever increasing role in the daily life

of the "real world" rather than being summarily and arbitrarily-and I might add,

incr.r-asingly resentfully on their part-restricted to a governmental facility several

hours of every day, nine or ten months a year.

This is not t that many hours of one's life will not be spent in formal

learning studies. Of course they will, and as society becomes ever mcr- complex,

i:.. Cssity of t,otihnrcal. understanding, if r c e~ ns:;:-'...got cs:'l; pence, is of _

aY. -Lint , the: ex p' .--e and of portunitti
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one part of the total learning experience and it is high time that those pro-

fessionally concerned with education at every level acknowledge and relate to the

importance of the learning experience beyond the school. A failure to do so will

continue to consign to irrelevancy varying amounts of what goes on in the class-

room. On the other hand, an acknowledgement of the importance of both opportunities

and their interdependence could lead to the development of the most significant

total learninq experience.

The Individual Programming Planner is responsible for seeing that presently

existing "guidance" personnel assist, in every way possible, the individual

student's development of a progrr.m which maximizes his opportunities under the

new, more flexible system. This Planner must make certain that each "guidance"

professional is fully aware of all. the options available to the students under

the n(,w system.

The Funding Planner is directly responsible for obtaining public and private

funds in relation to emerging programs from the Division of-Planning ind Program

Development.

The Research and Evaluation Planner has overall responsibility for carrying

on extensive evaluations of all programs in operation-and the phased growth of

O the whole experiment. This office is also to be assigned responsibility for re-

search necessary for future planning in any area of experimental development.

This planner is expected to work ouite closely with the University of Massachusetts,

School of Education, and especially with the Local Councils of each Segment. It

is strongly advised that an evaluative assessment by students and objective_ data

both be devisod, with both factor!; given equal weight,

The Du .iness and "?}aerations Manager ~_, directly responsible for all business

and locristical affairs connected with the educational programs and operations.

J'.ccauFE o of thc, rec-c-t-i. iUfttory of reorc_~,-t`' O'•l of t}tr? T3lLtr.ncs5 division of the

i._~:•.l~U~':.Ce cC.iO~ :;:t,j7r.. L:~ i:. i : i`t.l iCC. possible to't 7Ci•^^ i'O
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substantial c; motes in this area.

Under the Business Manager is a Comptroller, who is the chief fiscal officer

and in charge of the office of Pi.scal Control. in this area, all hiring and

fiscal expenditures, not generally considered under purchasing, are authorized.

Leases and contracts fall. under this office. Responsible to the Comprtroller

and the Busin>ens Manager is the Office of Audclet Development under the Budget

O Director. All budgetary planning and preparation is done here.

equal in rank to the Budget[Director and directly responsible to the
I

Business '•tanager, the. Director of Transportation, the Coordinator of Cafeteria

operations, the Chief Plant Engineer, the Director of Purchase Processing and

the Personnel Records Coordinator.

I The Director of Purchasing is responsible for processing all purchase

orders for the ultimate autborization of the City Board of Contract and Supply.

Responsible directly to the Business Manager, and serving at equal rank

level to the foremen, administrative. assistant, systems management analyst and

internal auditor.

The centralization of all personnel records and the addition of a systems

management analyst will greatly increase the efficiency of administration through

the computerization of fiscal and personnel data. This is now sorely needed.

One general goal to keep in mind is with respect to Business Management is

the development of a program budget resulting from careful prograln.developmcnt at

the School and Segment level.



-44- :r

Traini n _an<i-Stiff _De~vcl0_1ment_

The function of graining and staff development becomes crucial in a ch u~ Vinci

system. ':his function is normally assumed to be provided in large measure by

administrators and sipervisors in the current system. Should the program change

in the direction this proposal espouses, the school system will want to have

maximum flexibility 1).y contracting with outside agencies, often under a performance

contract for training and staff development. This is one of theckey factors in

the proposed reoganization.

Thus, as an area of the curriculum changes the training prograjns are purchased.

The systeri in7affect retains the option of "shopping around"•for relevant training

procjrams as opposed to being unduly reliant on its indigenous personnel. One can

already see a trend in *his direction in the current operation with expenditures

for contracts built nn to:-,salaries for supervisors and directors, etc.

The progxams would be pre-service, in-service forral and. inforvial continuing

education, internships and the like.
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S ecial Assistant.s

Two additional special assistants to the superintendent are proposed in addition

to those already existant.

The Special Assistant for Staffing will be responsible for recruiting and

hiring non-business and operations personnel. This crucial function will be

administered in a manner which will cause the selections to be more directly re-

sponsive to program needs and the newly emerging staff selection policies from

O the Superintendent and School Committee.

Special.Assitants for Community Relations should be directly concerned with

all matters in the individual communities and the city at large which have a bear-

ing on the educational process. All community problems, conflicts, difficulties

in communication and r-1- related matters, should he the concern of the Community

Relations person. IIe would serve and ombudsman role at hearings he would conduct

on behalf of 'the Superintendent. Additionally, this special assistant will

coordinate internal and external systems of communication with staff and the media.

The Special Assistant for Employee Relations will continue to work in the

areas of collective bargaininq, grievance administration, and the development of

personnel policies.

The Special Assistant for Equal Educational Opportunities will continue to

provide leadership in the desegregation-integration effort. Additionally, his

responsibilities will continually expand into the areas of race relations and human

relations. In this regard, he will work closely with the special assistant for

Communit- v Relations.

-0 t , thisproposal _ administrative

Cj .`tl'Y$ ti:!. -,o -C) ale CI  zip1cme; on. mQ Qi 
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The flow of authority in the "flat structure" would go from the School

Committee, to the Superintendent, to the Implementation Manager. Directly

responsible to the Implementation Manager would be four Segment Chiefs, one for

each of the four segments of schools previously discussed. The principals will re-

port directly to the segment chiefs.

The Segment Chiefs would he the administrative officers over the schools

within the segment. Inasmuch as each s{igment will be on a different growth

cycle and have a Segment Livisory Council, there is a need for this Management

level. Supportive to the Segment Chief will be the planning, training and business

divisions as well as special program directors.

The Special Program Directors such as neighborhood Youth Corps, Teacher Corp,

Alternate Learning Project, etc. will be administered under an administrative

team responsible to the Implementation' Manager. This team of administrators falls

into six broad areas: Health, Manpower, Student Relations, Educational Technology,

]experimental Programs and Special Education.

The Ifealth Administrator will be responsible for the effective delivery

of all health, medical and dental supportive services.

The Manpower Acbsinistrator would be responsible for the effective delivery

of all vocationally oriented P;:ograms such as.the floc-Tech School, N.Y.C. and

job placement. .This, of course is a growing field and has high.potential for

federa"i 
'",=-di.l,Cf.

V-w ;:;ir:'...~ ' r«tor of Relations would be responsible for the

C.tff', C`A qe 6 of a .' r.l. ••ind individual ~.-rogram services . as well as

'i+ .~i'i`'• '1'a .. :'+'. :.l~ - .. e. c:3 zY,s- le -wid8 Array.. o 
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The Administrator of Educational Technology would be responsible for the

effective delivery of services in the combined fields of library science and audio-

visual aids. Additionally, lie will deal with advanced forms of media and computer-

ized instruction of various kinds.

The Administrator of Special Education would provide for the effective

delivery of services to the so-called "atypical child which includes the gifted

as well as our current conception of "special education With the newly emergina

Q special education responsibilities on local school departments emerging in Rhode

Island, the separation of planning and implementation into special education is

warranted in this reorganization.
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GRAPHIC ILLUSTRATION OF RESTRUCTURING

The phased growth of a new system of education,or "systems within the

system", is graphically illustrated by the following charts. Beginning

with Phase I, and the Pilot Segment, the unfolding may be clearly followed,

up to and including that possible option point where some of the Local

Advisory Councils, the administration and the School. Committee elect to cst palish

Comprehensive programs emanating from a single non graded Learning Center,

which separates itself from the feeder pattern. From the outset the illustration

for this direction may be seen in the attached.
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PHASE I (1972-1973) FIRST VTW

PILOT SE04ENT

(First Year)

Central High School

Stuart Middle School

Althea St. ScYc;ol

Reservoir Ave. School

Asa Messer School

Vineyard St. School

Alternate High School Follow Throagh Schools

Williams Middle School Berkshire

Broad Street School OUr. Lady of Lourdes

Sackett St. School

Mary Fogarty School.

Lexington Avenue School



a

!. Y
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PHASE II (1913-1.974) SrCOND YEAR

0
PILOT SEGMENT SUOND_ SEGKENT

(SeCUA fear} (First 
Ycar)__

Central High School Alternate High School Central High School Alternate High Schoo

Stuart MiAdle School Williams Middle School Bridgham Middle Perry T•1iN> School

Althea St. School Broad St. School Grove Elementary Ralph St.

Asa Messer School Mary Fogarty School Kenyon St. School Joslin St. School

Vineyard St. School Sackett St. School Willow St. School Webster Ave. "

reservoir Ave. School Lexington Ave. School Laurel hill School



PEASE III (1974-1975) THIRD YT-:AR

PILOT SE_G_M_I NT

(Third Year} - -

Central iligh School Alternate High School

Stuart 14iddle Williams Middle "

Althea St. Broad St. "

Asa Messer Fogarty

O Vineyard St. Sackett St. "-

Reservoir Ave. Lexington Ave. "

T_ITIRD ST.-:C:.^1EN_T_

Alternate High School

f

O }lope High School Bishop Middle School

Hopkins Middle School Sumr:iit Avenue School

Veazie Elementary Martin Luther King School

Branch Avenue John Howland School
i
i

Windmill St. Fox Point Elementary School

SECOND ~;EGITNIT

XSecond Year)

Central High School Alternate High Schoc

Bridgham,, Middle Perry Middle School

Grove St. School Ralph St. School

Kenyon St. School Joslin St. School

Willow St. School Webster Avenue "

Laurel }fill



'`  ~.•3Y• 

'II .. p YY~~'r ,fir . :r•~,, r ~ +N .

-52-

PHASE IV (1975-1976) FOUWII YEAR

PILOT SEGMENT SECOND SLGMrlIT--------------

(Fourth Year) (Third Year)

I ntral High School Alternate High School Central High School Alternate High School
I

Stuart Middle School Williams Middle Bridgham Middle ferry Middle School

Althea St. School Broad St. School Grove St. School Ralph Street School

Reservoir Ave. School Mary Fogarty School Kenyon St. School 70slin St. School

Vineyard St. School
I

Sackett Street School Willow St. School- Wehster Avenue School

Asa h,csser School Lexington Avenue School Laurel Hill Ave. "

O THIRD SE GMTNT

(Second Year)

Hope High School Bishop Middle School

Hopkins Middle School Summit Avenue School

Veazie St. School Martin L, King "

Branch Avenue School Fox Point Elei-nentary

Windmill St. John Howland "

FOURTH SIsGMEi7T

(First Year)

Alternate High School tit. Pleasant Iliah

Greene Middle it West Middle School

Carpden Avenue it Manton Ave. is

Academy Sisson-Acade-my School

Regent Kennedy School

K p*, 

.



I

PILOT_rr;i1F;14T

(F.i£th Year) -

Central High School

Stuart '•Iicldlo school

Althea School

Reservoir Ave. School

Vincy~ird Bt. School

Messer Sc_ School

EO
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PIIASE V (1976-1977) FIFTH YEAR

Flynn School Central 11. S. Alternate Hin_h sci~ool
Central voch-Tech, Bridgham ;1.5.. Perry Mii.ddle School
Alternate H.G. Grove St. -School Ralph St. School

Willi<oms INid1le School Kenyon St. " Joslin St. School
Inroad St. School Willow St. " Wehster Element:nry Schoo:

Fogarty School . LaurclIlill Schc.ol.

Sackett St. School

Lexi;:yton Ave. "

---------------------•--------------------------------------------------------------------

THIRD SEGMENT'

(T)~ird-Year}

Hope High School Alternate High School Mt. Pleasant H.S. Alternate High Schoo'
Hopkins tli.ddlo School Bishop Middle School Greene 1•,iddle School F1est Middle School
veazie St.. School ­,111nit Ave. School Camden Ave. School Merton Avenue School
Branch Ave. Martin L. Kinca School Academy Ave. Sisson-Academy "
Windmill St. Fox Point School Regent Avenue Kennedy School

John ]lo!:jland School

L01
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PHASE VI (1977-1982) SIXTH - TENTH YEARS.

A hypothet— al exapmle of some Segment Looal.Councils expressing the option

of leaving a feeding pattern, establishyng a Comprehensive Learning Center Program,

while other Councils within the same Segment continue in the feeding pattern.

PTLOT SEGMENT SECOND SEGMENT
1972Y1973---~ 1973-1974

Central Fligh School Flynn School Comprehensive Learning
Stuart Middle School Central-Voc. Center
Althea St. School Alternate High School I3ridgham Middle SchoolO 

Asa Messer ItWilliams Middle "' Grove St. School
Vineyard St. itBroad St. School Kenyon St. "
Comprehensive Learning Sogarty School willow St. "
Center Comprehensive Learning
Reservoir Center

Comprehensive Learning
Center
Lexington

:kett

-------------------

THIRD S_EG:•1!7.11`T.

Hope High School Flynn School Mt. Pleasant H.S.

O 

Hopkins 14iddle" Central Voc. Greene fuddle School
Veazie St. School Alternate High School Camden Ave. "
Branch Avenue " Bishop Middle School Academy " "
Windmill St. it Summit Avenue " Regent Ave.

Martin L. King"
Fox. Point School
John Howland School

Flynn School
Central VoG
Alternate= H.S.
Perry MiddleSch
Ralph St. "
Joslin St.
Webster Ave."
Laurel Hill "
Comprehensive
Learning Centex

Flynn
Central Voc,
Classical
Alternate H.S.
West Middle Sch,
Mt. Pleasant
Manton Avenue
Kennedy
Comprehensive
Learning Center
Sisson-Academy
Comp re he n s i ape
Learning Centex



Exhibit 'A :

Criteria for SalaryRecom ,ndationsm,---.-_--- ---------

1). Recognizes that ratio persons have enjoyed continued annual increase, over
a period of years with a resulting level of compensation which at upi)cr
ranciers t}create_n=-the c~mrunit~-ca~?acity to pay, and that a tc-inpor,;ry 
even some minor rollbacks-is in order.

2) . Recognizes that non-ratio personnel on fixed salaries have rlc,t_ receive•=}
anmiai i.nc,reasr and that equalization of these s<clar.ies, on a job <:r•r-
parahle hasis,becomes a matter of equity arid justice within -the tot-III
s(Ahc)ol. unit.

3) . Recognizes education as a full time bu~i_ness ands projects a twelve month
year for all school employec_s except teachers. Financial retrenchment is
evici:--nt, therefore, in three ways.

~.J 
a. Reduction in total number of administrative personnel.

` ~•J b. Scaling down of higher lr!v(!ls of compensation.

c. Extension of the work year for adn;inistrators, beginning with
supervisory levels, from 10 months to 12 months (one month vacation).

4). General ad:ninistrati­- levels Have been established within which salaries
are equalized b_;v.,?d upon ec'uvl -dutie_y_ and r.e ST)o _ s i hi l_itie:_. This eliminates
an inherited and hewilderinu ai ray of -salari(?s, in-the past evidently lased
upon the personality and indivi.cival. "clout" of the recipient.

5)_ In establishing administrative levels with corr.espondj.ng salaries, source
of i.inancinct has not been a factor. This corrects an evident past 

ten-dency to overprice, }:articu.larly where federal sources for funds were
readily available.

6). Recoclnizes that administrative positions, by thc* very nature of position
F specifications, call for advance degrees, and that payment for. same, over

and above a reSPonsive salary, constituted_ a_(Ioul`1_e_ payment.: dvance c'.2gree
° payments to tcaclicrs which represent an improv—,ent in job preparedness

will he continued.
7

7). With the establi.shMcnt of salary ranges, for all administrative positions,
thus affording a l-egi_t.imnte mea_n_so_f._r_e_o_rgani_z_i_nq job seniority by promotion
to the appropriate salary stem, lonc4evity payment to administrators will. be
unnecessary. Longevity payments to teachers will be continuccl.

E3). In a minium number of positions, salary proposals frankly recognize that
numerous rounds of annual salary increases have caused the lave^l of ccwi,lon,;a-

. Lion for thcnc uositions to cx_cee_rl _the fa_i_r_-irar_};et_value o_f. the' duties b_o.'li(;
I performed.W+ni.le these are i-c-w~i.n number, and c,oncentrated yi.n non-certificated

lgpt~• areas,, .surveillance of same wi'.l be conti.nuc,'I,
11

9) „ in stiirmary, relati vn tr., ...Wlos .-,nd exhibits ].n!'' t!'

in mceti.nri the  C. 
, •. .. .J.ri ~;:~~'rC' t2nCr 1nC.C)Li. ,

ore'­— i:1no!: -a IS Conform tc' ...

'ti1`<<i.~ nh3ll not.



POSTTIONS RI:COI•I`13.NDED FOR F.STRI:LI SllMMlJT---------------

Exl}ibit ii:

TiI-,Ie

Top Centr..lI Gaff

P1<.nuincl and Pro„ram L)r.-V0l.0)u^cnt il,,nac;er

I;nt,lCrtcrrtation hlanacier,

'Praiilillwj cami iLdff Nanzi(Jer

I;u~,ine_,s and Qr~aration:, 'I.7macgc~r

Stt'u-Tot'al

S _,pcx iYntendent,' s -Office -

CorinuniLv RclELtions Staff Zv;sistant

O Staff Recruitm^nt i:SSistattt

Su),)-Total

Pl<: ~nino and Pronram L~c.vr.tor ?F nt

P1 on, ncr, Cornrluni cation, <Tid T~esthcti cs

P.1;rnn: r, tlur.,.. n I'olatiors ; C,.,1 turrtl "tudi.es

PI-anner, Tech*;ical an,6 1.:ri:lrGI.cu l;tal Life

Stu

Planner, Tnclividurtl-

Planner, )- ;e.,rrh and L'valu;a icn

Planner, a!,(a Pr.iv.;t.: 7undinq

Sub-Total

7;11.1 ̂ mrntation

Ttd,^i.ni~:trator, 1'cal'..h

Itc , uni ;trator, l-lu%.,er.

idir -nistrator, Studcnt PP Iat.it)ns

Adutinistrator., Ec3ucatio; .:1 'icc):nology

T:c3,ai.nistrator, nentc l Prugru,s

Sub-Total

i3,tsi nc_ss Office

Per onnel Recorlis Officer

Systuins 'i~nac,cr;c,~t T.nalyat
E Sub-Total

ruildin,.; Aclministr, tion Stns^rvision

Scqr'cnt. Tmpicr:entation Chief (S2nncnt .l?

Vic(;Went. Ir.,hlcr:ent '.ion ClIi rf (Sc°clmenI

f

Sal_,try Ranch_

Mini mn:n

8, 000. 00
3£3,000.0

000. U0

$11. 1000.00
13,000. n0

17,000.00
1.7,000.00-

3.7,000.00
17,0nn.0o

17,000.00
17,L00.00

$102,000.00

16,000.00

00

1.G,000.00
16,OOO.Oi)

16, 0_0_0_._0_0
$80,000. ~)0

ii, 000.no

1.3 LO C, '-) . 00
$?_4,000.00

15,000.00
LS,Ono.o.)
15, 000 . c;0
1 50r~,~,;,:;

Pl.aximt,'n

;2:',Ocu).00

2.' , 000.00
22,000.00

6G,000.00

1`,,000.00
17,000.00

32,000.00

21,000.00
?I,O(.,O. 00

2.1 , 000.00
21.,000.00

?1,000.00

21 , 0,-)0. On
$1426,000.00

20,000.00,

20,000.00

20,000.00
20,000.00
20_,_000.0_0_ _

$100,' 00__._00

15,000.00
17,000.00

$32,000.00

14,000.00
91000.00,

`: ,00o.. 0i!



NPN-;,RATI.0 •PERf0RNEL (OTHER) SALARY RANGE T. F,COMMI✓NDATIONS*

PAMA E:

Title Salary Range' 7 1972_-1 q73 Puaq,t

Connunity Liaison Worker $G,500.00-8,500.00 $7,480.00

Audio Visual Technical Consultant 7,500.00-1.0;000.00 10,000.00

Business Managar 18,OOQ.00-22,000.00 18;150.00

Internal Auditor 11,500.00-13,500.00 12,500.00

Administrative Assistant

(Puniness 'onager) 8,000.00-11,000.00 9,350.00

.Controller 14,000.00-1.7,000.00 15,950.00

EuQnt Officer 12 , VOO.00-15, 500.00 14;300.00

Budna t Analyst 9,000.00-12,000.00 10,000.00

Payroll supervisor 8,000.00-11,000.00 9,064.00

Office Hana,cr (rinanc.e) 7,000.00-10,000.00 8,800.00

Admintstrati.vo Assistant

(Impl. Mgr.) 5,200.00-8,000.00 6,463.00

Director, Order Processing 12,000.00-15,000.00 13,200.00

Chief Clerk, Or_cr Processi.na, 8,000.00-10,000.00 8,800.00

Supervisor of Employee Relations 16,000.00-20,000.00 18,000.00

Plant: Engineer 14,000.00-17,000.00 16,000.00

Head Custodians

Mt. Pleasant- Nigh School. 7,000.00-9,000.00 8,385.00

Classical.. 7,000.00-9,000.00 8,385.00

Central 7,000.00-9,000.00 8,046.00

lope 7,000.00-9,00040 8,046.00

Class A Foreman

1 7,000.00-9,000.00 8,385.00

1 7,000.00-9,000.00 8,385.00

1 7,000.00-9,000.00 8,385.00

1 7,000.00-9,000.00 8,305.00

Supervisor of Maintenance a,000.00-10,000.00 9,000.00

Supervisor of Operations 8,000.00-10,000.00 9,570.00

Administrativa Assistant

School Co!-.Imittee 8,000.00-11,000.00 11,000.00

Special Assistant for Equal

Educational Opportunities 12,000.00-16,50000 13,860.00

Administrative Assistant

(Superintendent) 8,000.00-11,000.00 11,000.00

Director of Transportation 12,000.00-16,500.00 14,500.00

Superintendent 30,000.00 **

*Management Personnel. Ranges recommended consistent with other management positions.

all 1972-1973 increases conform to wage and price control guide lines. 1970-1971

figures converted for two year interval at 5% to 6% per year. Equit-ability ost•.<<bl ished.

with i_ncrcanes prOV ousiy granted gargaining units. Like those, increases arc

equivalent to increase in cost: of living index over '_llr. two-year period..

ti To be determined by School  C'ommi. t tree

Y boss tiona WA st'.i: a)



Wit F.

NON-RATIO

SALARY DIPFf:Mr,NTIALS REMAINING POSITIONS
1.972-1973 Budget

Title 19'10-1071__5,zlart_ Salary Difference_1972-.1973
___--- 

Gric~.i'nal yUnn ! io Positi ons r (+)

ammunity Liaison warhor 6,800.00 7,480.00 680.00

radio Visual. Technical

Consultant 1.0,000.00 10,000.00 no change

3u(jess Manager 16,500.00 18,150.00 1,650.00

In Auditor 11,500.00 12,500.00 1,000.00

Administrative Assistant
(Business Hanager) .8,500.00 9,350.00 050.00

Controller 14,500.00 15,950.00 1,450.00

J3udget officer 13,000.00 14,300.00 1,300.00

Uget Analyst 9,000.00 10,000.00 1,000.00

Payroll supervisur 8,240.00 9,004.00 824.00

Office Manager (Finance) I3,000.00 8,£300.00• 800.00

Ainistrative Assistant

(Impl. Ayr.) 5,876.00 6,463.00 567.00

Director, rarer Processing 12,000.00 13,2.00.00 1,200.00

Chief Clerk, Order. Processing 0,000.00 8,800.00 800.00

Supervisor, Employee Relations 17,000.00 18,00().00 1,000.00

Plant Engineer 15,000.60 16,000.00 1,000.00

Head Custodians

Mt.. Pleasant High School 7,623.00 £3,3115.00 762.00

Classical 7,623,00 8,385.00 762.00

Central, 7, 3` 5.V1 0,040.00 731.00

731.00

A. S' A 74i"eman



1_9_7_0_-1. 9 7 1 _S _a 1 i

Title Origin a'. Non-Ratio Positions

Class  A Foreman

1 7,653.00

1 7,653.00

1 7,653.00

SuPervi.sa7., Maintenance 8,240.00

Supervisor,operati.on<s 8,700.00

Administrative Asst.

O (school com.littee) 10,500.00

Aclmi_nistr<tive Asst. 10,000.00
(Suncri.ntendent)

Special Assistant
(Equal Ed. Opp.) 12,600.00

~. Director, Transportation 14,000.00

E Supt^rintcndent 30,000.00

t

:0 F

]9721973-sj) ry _I?ifforonrc~

M

8,385.00 732.00

8,385.00 732.00

8,335.00 732.00

9,060.00 820.00

9,570.00 £370.00

11,000.00 500.00

11,000.00 1,000.00

13,860.00 1,260.00

14,500.00 500.00

+ 25,005.00



Tabulation of Personnel After. Rf>_org3nization

Exhibit G:

PAGi' TOTAL OUT RATIO

1 12 10 2

2 17 9

3 15 5 1

4 15 1

5 17 1 6

6 14 1 6

7 15 1

£3 19 1

124 28 1G

Total 124

New tfumber

Building Administration

Othe r

Total

NON RATIO

14

1G

30

BUILDING ADMIN.TSTI.ZITION

50
67

117 vs. 124

8

9

14

10

7

--2-

50
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BUILDING ADMINISTRATOR

1. hope, Principal

2. Greene, Principal

3. Classical, Principal

4. I•it. Pleasant, Principal

S. Gilbert- Stuart, Principal

6. George .1. West, Principal

7. Hathan Bishop, Principal

8. Sackett Street School, Principal

9. I sck Hopkins, Principal

10. O.livc,.r H. Perry, Principal

11. Edmund Flynn, Principal

12. Roger Williams, Principal

13. Central Hicih School, Acting Principal
14. T•Jcbs~t.er & Academy Ave., Principal

15. Ler.inoton Ave. , Principal

1G. Vineyard St., Principal

17. Rc•rlent & Manton Ave., Principal

18. Fox Point, Principal

19. F3rca3 1.treet, Princiiw3l.
20. Laurel_ Bill & Ralph St., Principal
21. F:cbnrt: F. Kennedy & P'+-. Pleasant, Principal

22.. Lary E. Fogarty, Pr:uicar>al

23. Kcnyon & Grove St. Schools, Principal

21. Samuel 1•I. 1-3ridgham, Principal

25. Caumden 1o,,enue, Pr.inci.pal

26. Martin Luther King oc:iuu>1, Principal

27. Summit & Jenkins St. Schools, Principal

28. Nc.ser & Willow St. Schools, Principal

29. Veazi.e & Valley View Schools, Principal

30. Mt. Pleasant high School, Assistant Principal

31. Hope High School, Assistant Principal

32. Classical High School, Assistant Principal

33, Mt. Pleasant H1?h ^.!-:ool, Assistant Principal
34. Central Vocation_tl Scliool, Area Coordinator

35. Central Ilic;h School. , Assistant Principal

36. Roger i•7illiams Middle School, Assistant Principal
37. Georc,c J. I,;est, Assistant Principal

38. Edmund P7. Flynn School, Assistant Principal

39. Oliver hazard Perry, Assistant Principal

40. Nathan Bishop School, As:;intent Principal.
41. il.athanael Greene "i(I(Ile School, Assistant Princ-final
42. Gill-lert Stuart Midd1c School , Assistant Princi. )al
43. handicapped Children Instruction-Assistant Pri;:,cipal
44. Hole high School - Dean
45. Ilopc rich School - Admi-  c'-. ative Assistant
46. Cent _-a1: :I:..gh Schc ..:,. As ,_.stant to Pr-.n. inal
47. I31~i:c:ah?.,;.:~i_chl.c Sc;- :.c_..i3? Ar sitant h-
Ott. -

49. JosiiIr. A.s,ir,..'_ -



LOCATION NtiE: J1`i :ii ;iri:x u= w

RATIO 1.

?pope High School DiPalma, Joseph Principal 17,920 900

Nathanael Greene Middle Flaxman, Max H. Principal 17,920 900

Classical High Macdougald, William Principal 17,920 600 4

Mt. Pler'ant High Millman, Max I. Principal 17,920 900 400 .2 00

RATIO 1.54

Music Department Falciglia, Ernest L. Asst, Director 17,248 600 300 :Ir +an.f9

Attendance Dept. Maguire, Mary K. Asst. Director 17,243 600 +~j tg:::•8'.cey

RATIO 1,5

oaagc:'.cral - Title 2 - Adm. Barry, Judith Coordinator 16,800 900 17 h,.:n.•~;
Reaairc Program

Mathe-matics Lept. Conneely, Margaret A. Supervisor 16,800 900 400

Elementary Dept. Conneely, Mary E. Supervisor 16,800 900 300 tl•n!

Gilbert Stuart Middle Davis, Peter J. Principal 16,800 600

G. J. West Jr. High DelGizzo, Ludovico Principal 16,800 600 300

Audio-Visual Dept. Donnelly, Edward F. Supervisor 16,600 600 400 17,8.:0.

Art Department Hill, Catherine W. supervisor 16,800 900 ;.

Nathan Bishop Middle Jones, Jarvis D. Principal 16,800 900

Sarsirg Services Kelleher, -.ita V. Supervisor 16,800 600 17, 4.,x.00

Library Ccordination Krueger, M. Florence Coordinator 16,800 300 400 17, Z7, ,3

Sackett St. School Lambros, Nicholas Principal 16,800 600 17,50.',000

a** 506 o: salary paid by the Providence SchOol Depart-rent.
*AOOI^:C'\ L STT_PEND5 - $100 for Prirc_ •al o: more than one school.

o



POSITION Sni

Science Dc:pt. Lauro, Carl J. Supervisor 16,800 900

Physical Education Marciano, Louis A. Supervisor 1G,800 900

Esek Hopkins Jr. High McCarthy, David H. Principal 16,800 600

Coordina Ing Principal mc0onald, .hc-as J. Coor,Principal .16,800 600

Oliver H. Perry Jr. Mink, Albert Z. Principal 16,800 ' 900

E. W. Flynn School Morris, Curtis S 6 E Coor. 16,800 600

Adult Education Mulvey, Mary C. Supervisor 16,800 1200

Roger k:.•s. Mid .e Oliver, Donald.W. Principal 16,800 900

Psychological .apt. Orra, Kathryn R. Supervisor 16,800 600

Social Studies 2arlengo, F. John Supervisor 16,800 900

RATT_q 1.45

Central High School Matoian, Charles S. Acting Principal 16,240 900

RATIO 1.4

Webster St. School Almagno, Joseph R. Elea. Principal 15,680 600

Acaderry Ave. School

Lexington Ave, School Bourke,, Arne J. Principal 15,680 600

Home Instruction

Vineyard St. Sc:ool creegan, Raymond A. Principal 15,680 900.

Alt::^.ca St. School

P.(,ge nt Ave. School Deg: an, goscph R. Principal 15,680 900

Manton Avenue School

our Lady of Lourdes

*A~✓T_Ti0'7cW _ST'P7NDS
$100 Principal of more than one school

p

30U

3r")

17,.:0. .

300 17,7;,6,.'

.7,7C%C-a0'.

17,400.0--"•

400 tii

y

; 3

r
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P.A IO 1.4 (continued)

Fox Point Elementary DiSarro, Lucy J. Principal 15,680 900 400

Broad St. School Hearon-, Margaret 6 Principal 15,660 300 4

Laurel Fill Ave.School Karnes, Ronald W. Principal 15,680 900

'- Ralci St School

Robert F. Kennedy Sch. King, Dorothy H. Principal 15,680 900 ,CGS

Mt. Pleasant Elementary

Mary E. Fogarty School Marks, George F. Principal 15,680 600

Kenyon Street School Mottola, Richard Elen.Principal 15,680 1200

Grove Street. School

Salmuel W. Bridgham Yid. Msnicucal, David G. Principal 15,680 900 3CO

Camden Avenue School :Sullins, Pauline D. Principal 15,680 900

Partin L. Xing School O'Brien, .lary C. Principal 15,680 900

Summit St. School Palo..mbo, Albert Principal 15,680 600

Jen KLns St. School

Asa Messer School Powers, Mary A. Principal 15,680 900 7

Willow Street School

Veazie Street School Sullivan, Edward M. Principal 15,680 900

,valley view

RATIO 1.3

Mt. Pleasant High Burke, Cha-•les F. Asst.Principal 14,560 600

4i,cnyon Sp.£d.-Title I Curran, rdchard Coordinator 14,560 900

pope High Dolan, James Asst. Principal 14,560 900

*** 50% of salary paid by the Provide: a School repartment

$100 Principal of lore than one school,

,



.:TIGN 2.:. POSITION St Ull 
y 

Bf30 NJ.STERS Ni+30 PHO. LONG:'.' «;

RATIC 1.3 (continued)

Sencol Lunch Frapc_er, Robert J. Coordinator 14,560 600

Classical High Littlefield, Joseph Asst.Principal 14,560 600

Mt. Pleasant High KcGlinc'::y, John E. Asst.Principal 14,560 600

Handicapped Oin. Inst. Mo7,eon, John F. Coordinator 14,560 900

****Temple St.School Clinic Roth, Blanche Coordinator 14,560 600
Title I

****Berkshire - Federal Sartore, Joseph Coordinator 14,560 600
Follow izru

Prov'. Plan Adm. s.:.ith, Ruth N. Coordina _or 14,560 600

Central-Vocational Spaight, Daniel A. Arca Ccor. 14,560 600

Alternate Learning - Paros, Lawrence Coordinator 14,560 900

Title III

Teacher Corps Vacancy Coordinator 14,560

RATIO 1.25

Central Righ School Adams, James N. Asst. To Prin. 14,000

Roger k'ms. Middle DelDeo Romolo Asst.Principal 14,000 900

G. J. West Jr. High Hall, vary L. Asst.Principal 14,000 900 400

E. W. Flynn School Kane, Stephen P. Adri. Asst. 14,000 600

Oliver H. Perry Jr. La.more, Raymond F. Asst.Principal 14,000 900

Nathan Bishoo Middle Miley, Edmond P. Asst.Principal 14,000 900

Nathanael Greene Y.iddle Shanley, !:`iomas W. Asst.Princ ,al 14,000 600

***4 100% of salary paid by Federal Progra.c+.s.
*ADDITIG`Lk STI?E iii
Spaight Daniel A. . - $1456 July $1456 August Adams, James N. - $960 Head Basketball Coach - $1,440 Head Football Coach

0

Q



i.G~ i'.1 TiA:'L. F'OS7TI0'i '.•f 'u'*30 ~1,:^_.:" M. +310 ?11D

PLANT I'.It.`IET7ANCE dranieri, Peter P„Jr. Plant Ennincer $ 15,000,
i%PA_R':X.-'?7: Bedard, Romeo Rend Custodian - 7,623. ,'

Mt. Pleasant
Bucci, John E. Head C'jctodian-Classical 7,623.
Y.elley, John S. 4v?cad Custodian-Central 7,315. :
Vallier, Leon P. 1mead Cu:todian-:mope 7,32.5, ,•_„~
D`T.gortino, Albert Admin. Supervisor 3,240, J,..;O_ny
Gilbert, Roy E. Admin. Supervisor 8,700, .,7v~.11”
Lupoli, Gino Class A Forea.an 7,653. ,
Russillo, Jozeph A. Class A Foremen n 7,653.
Tallman, William M. Class A Foreman 7,653, -yog>~•,

SCHOOL COM.K17= Johnson, Ruth A. Admin. Asst. to School 10,500.
Committee & Superin.

SUFERi: T "-CF :'S Bernardo, Charles M. Superintendent 30,000, (1) ;i0C13.C ”.
Gra_c2r - karcm, Paul W. Project t/ane,or. 20,000.(1)

1' (Federal-Title TV - Bailey, P.oSert IV Spec,Asst. to Super. 12,600.(2) i;,6C.a
Civil Rights Act) (Advinory Spec,)

Sax, Gloria Adnin.Asst.to Super. 10,000. V.

TRANSPORTATION Healey, James A. Dir. of Transportation 14,000,(1) r

WTN I'k`4ILL ST. Sr-TOOL Lynch, Frances M.T. Principal(No Ratio) _
B?AN7-1 AVE. SCHOOL Previous 1.4 150900.(3) (4) 900

v'OSLI I STR. = SCIM. 1, Mallory, Marie G. Principal (14o Ratio)
SISSON STRELT SCHUOL Previous 1.4 15,900,(3) (4) 900

(1) Certificated.
(2) Paid by Federal Program - Title IV - Civil Rights Act
(3) Certificated Personnel - Formerly on Ratio - Salaries Frozen in 1970

(Q) $100,00 for Principal of more than one school,

,



TENTATIVE FINANCIAL COMPUTATIONS 1972-1973*

Exhibit 11:

1). Cost at 1970-1971 Salary Rates of Positions

Recorunended for Elimination $544,248.00

Cost of new positions 1972-1973 salary rates

estimated at salary range mid-points -338,000._00 _

Balance $3.56,248.00

2). Former ratio positions recommended for

retention at proposed 1972-1973 Salary hates
(-$3,904.00) + 3,904.00

O Balance 160,152.00

3). Non-Ratio positions recommended for retention

at 1972-1973 salary rates x25,005.00

Balance 135,3.47.00

4). Amount required to adjust salaries of 50 building

administrators at 1972-1973 salary rates for 12

month _wore year (Estimated at $1500.00 per position

averaged) -75,000.00

Ealance G0,147:00

5). Available for contractinq traininn and staff
development programs -6_0_,1_4_7_. 00

O Balance

- 

a -0-

*Subject to Policy Decisions

Note: Computations do not include savings in fringe ?)enefits estimated
- - at $10,000.00 to $12,000.00 annually.



TENTATIVE FINANCIAL COMPUTATIONS 1972-1973*

Exhibit 11:

1). Cost at 1970-1971 Salary Fetes of Positions

Reconunended for Elimination $544,248.00

Cost of new positions 1972-1973 salary rates

estimated at salary range mid-points _33£3,000.00 _

Balance $1.56,248.00

2). Former ratio positions recommended for

retention at proposed 1972-1973 Salary Itates

(-$3,904.00) + 3,904.00

O Balance 160,152.00

3). Non-Ratio positions recommended for retention

at 1972-1973 salary rates x25,005.00

Balance 135,1.47.00.

4). Amount required to adjust salaries of 50 building

administrators at 1972-1973 salary rates for 12

month workscar (Estimated at $1500.00 per position

averaged) -75,000.00

Balance 60,17:00

5). Available for contracting training and staff
development programs -_60_,117__00

O Balance - -0-

*Subject to Policy Decisions

Note_: Computations do not include savings in fringe henefits estimated

at $10,000.00 -to $1.2,000.00 annually.
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CONCLUSION

This proposal projects staged change and basic reconstruction of 
a large urban

school system. While it suggests possible directions and'pzograms it primarily

attempts to set forth a process whereby the architects of the future will be those

individuals being served by institutions of formal learning at any given time in

conjunction with a management structure neared to provide exemplary leadership.

In a real. sense, then, as far as education is concerned, it seeks to invc)lvc those %•.ho

traditionally have be"-,n powerless to dclVormine their education, as well as most

aspects of their lives. It is conceivable that in the exerci:,e of this advisory

role to;level.on ?e_ducational o}ptions, that alternate ppproaches, methods and tech-

niques may emerge within some Segment, or even within one Learning Center program,

resulting in an opportunity for students and parents to have a choice. For example,

it is conceivable that one approach may be graded, emphasizing the learning of

basic skills by cognition. It may still use the classroom as the basic unit for

learning, and function with teachers instructing and' directing students at their

various tasks. Within this approach students would still be encouraged to ddapt

to a preconceived pattern of "schooling" rather than the learning envirorii:ient being

adaptablo t:o their individual needs and interests. flora ac3ju finer students r~;1y be

referred to "special educational." programs, and all basic matters of fiscal manaae-

mc:i' , I?crsonnel relations, etc. may continue to be handled from the Central OEfico.

At the snare time, other' 1.r_>cal lu3viscry Councils may opt for a non traditional

is :'~- zntl.y expanding its formal _....'r:. curriculusr:: • L. ry

OYlE_'nt:"... _,...:i:'.1n!J OppOa' .Ulli _li'_:i '? .anted a.rL`:JI.r .., ,s }: .t'!•

[-1 r' {: {.:.. t'..:i ̀ . 'c. C: i'i i7 ._•~ .)t .r `'_? 1_i,{: ~l i;~+:):. 5i t:f":f; l C.. anC 

U:ice.. F C%~i^^li:ra7i';" F•;:0;)1!'` :f _ V: r
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under the management of t,,e Unit and Segment Manager: who works with Local

Councils which as a matter of couf"se would involve both :}ii.ldxcn and adult:3

in equal:ashion in questions of needs and future direction.

The proposal. also goes further by projecting the streamlined reorgarizzit.ion

of a Central Administration, which, like most Central school offices ha,(irown

to be increasingly unwieldy, unresponsive and inefficient _he new organizational

structure is specifically designed to compliment and mesh with the long range

developmental plan for the system and the gradual restructuring of its total. opera-

do

The proposal projects the incorporation of the most impressive resource

facilities of one of the nation's most cxeati.ve Schools of Education, that of

the University of tlassachusetts. The many diverse contributions and insights

that the Hassachusett- 17chool of Education can bring to this major undertaking

in providence, Rhode Island, greatly enhance'the potential success of the overall

project.

Most important is the fact that this is probably the first effort of its

kind undertaken by a major American urban area. with the acceptance of the

proposal Providence cdi-,emits itself, in unprecedented fashion, to the dual con--

Copts of long range planning and phased implementation. By this proposal,

at the end of six years, all aspects of the Providence system will be implementing

new programs within new structures, which constitute five "systems within a

system". At the conclusion of the tcn -.i year, all elements in the system will

have completed t"-:.c first five phases, with the opportunity for

clan:;cr .tea previously. r•ni; ...mod programs _.o'.ve. So it coat:`.. r•:

_....?R:. ;._. :? ?v For :.r 
ansr ... 

and pGrV~!%
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